
 
 

 
 

 
 

Reading Policy 
 

April 2022 
 

 
 
 

Approved by Chair_____________________________ 
 
Review Date _______________________________ 

 
 



Statement of Intent 
 
At Shine Academies, we believe in encouraging pupils to foster a love of reading for pleasure. 
Pupils who read on a regular basis in school - and at home - have a higher chance of fulfilling 
their academic potential.  
 
We aim for reading to permeate all areas of the curriculum.  Independent reading, and reading 
as a class, are integrated into the existing curriculum, with aspects of this policy used in 
everyday teaching. A wide variety of texts are available in order to provide pupils with a range 
of reading options. 
 
The aim of this policy is to instil a passion for reading in pupils, which they will carry on into 
subsequent phases of education, and into later life.  
 
The programmes of study (See Appendix 1) in Key Stage 1 and 2 consist of: 
 

• Word reading. 
• Comprehension (both listening and reading). 

It is essential that teaching focuses on developing competence in both ways; different teaching 
is required for each. 
 
Skilled word reading involves quickly working out the pronunciation of unfamiliar words and 
speedily recognising familiar words. Underpinning both is the understanding that the letters 
represent sounds in spoken words.  This is why phonics is emphasised in the early teaching of 
reading to beginners (i.e. unskilled readers) when they start school. 
 
Good comprehension draws from knowledge of linguistics and the world. Comprehension skills 
develop through pupils’ experience of high-quality discussion with their teachers, as well as 
from reading and discussing a range of stories, poems and non-fiction: it is with this in mind 
that we allow plenty of opportunity for reading and discussion of class novels within our 
Reading lessons, ensuring pupils – particularly those who struggle to comprehend texts – are 
given access to many points of view and are exposed to the reasoning skills of their peers. 
 
All pupils are encouraged to read widely across both fiction and non-fiction to develop their 
knowledge of themselves and the world in which they live, to establish an appreciation and 
love of reading, and to gain knowledge across the curriculum. Reading widely often increases 
pupils’ vocabulary because they encounter words they would rarely hear or use in everyday 
speech. Reading also feeds pupils’ imagination and opens up a treasure-house of wonder and 
joy for curious young minds. It is essential that, by the end of their time within The Trust, all 
pupils are able to read fluently, and with confidence, in any subject in their forthcoming 
secondary education.   
 
 



Teachers’ roles 

• Teachers act as role models and encourage pupils to view reading as a pleasurable 
activity. 

• Teachers read aloud to pupils in order to create a positive reading environment and 
model good practice. 

• Teachers actively encourage pupils to read aloud to the whole class, in order to build 
their confidence. 

• Pupils are encouraged to ask questions and interact with teachers when they are 
listening or reading. 

• Teachers maintain a balance between the genres of reading materials, for example, 
inviting pupils to break away from their preferences, encouraging them to read new 
types of books, in order to expand their horizons and spark new interests. 

• After teachers finish reading a book with the class, they encourage pupils to provide 
their opinions on the book in group discussions. 

• Teachers ensure children understand the use of punctuation throughout their class 
novels. 

• Teachers keep their pupils engaged with the storyline by asking questions that require 
children to develop their thinking and reasoning skills. 

• Teachers create stimulating and relevant displays pertaining to their class book and, 
where possible, displays are interactive with pupils adding information to the displays 
as they progress through the book. (See Appendix 2) 

• Teachers encourage pupils to read outside the classroom and make book 
recommendations to each other.  

• Teachers regularly undertake CPD to improve engagement with their pupils and 
enhance their methods of encouraging reading. 

• Teachers listen to all pupils in their class at least once a week, with Pupil Premium 
children and SEND children receiving additional opportunities for one-to-one reading 
opportunities.  

• Teachers will keep pupil’s Reading Diaries and Reading Records up to date and ensure 
children change their books regularly in order to progress through the Reading Scheme.  

 



Reading materials 

A wide range of reading materials are available in the library and classrooms, which include 
the following: 
 

• Age-relevant fiction and non-fiction books 
• Educational magazines 
• Newspapers (First News) 
• Comic books 
• Pupils’ work 
• Audio books 
• Books in other languages 
 

To provide further opportunities for pupils to read non-fiction texts, a First News Education 
subscription has been obtained. First News is a weekly newspaper publication: it covers both 
world and UK news topics which are relevant to children. 
 

The Trust actively seeks to add new reading materials to our collection and has allocated a 
substantial budget in order to enable this. 

 

The School Library 

• All pupils at Northwood Park have timetabled access to the library.  
• All pupils are permitted to borrow books in accordance with the school’s 

Library Policy. 
• Our library is well-resourced with books including the top 100 recommended 

reading books for children aged 5-11. 
• ‘Reading Buddies’ and ‘Reading Ambassadors’, who are ‘Free Readers’, listen 

to younger children read who have been selected by class teachers.  
• Each class has their own ‘Librarian’ who is responsible for organising their 

class’s library. In KS2, the librarians are also responsible for keeping the school 
library tidy, as well as helping to issue and return their class’s books during 
library visits. 

• Librarians liaise with the English Team about which books children would like 
to see in the library ensuring we keep the library a current and exciting place 
to find books. 

 
 



Classroom Libraries 

All classrooms have a designated reading corner for storing books. 

Reading corners are effectively designed, in order to provide the following: 

• Support for literary instruction 
• Pleasure in reading 
• Interaction between pupils 
• Support for independent reading 
• A central location for classroom reading resources 

A variety of age-appropriate classroom reading resources are made available in the reading 
corner, which may include the following: 

• Fairy tales and folk tales 
• Picture books 
• Information books  
• Magazines 
• Newspapers (First News) 
• Encyclopaedias 
• Recipe books 
• Joke books 
• Comics 
• Puzzle books 
• Child-authored books and stories 

Pupils are encouraged to view books from the classroom library when they are not in formal 
lessons. 

 

Class Reading Sessions 

Teachers follow the Cornerstones “Love to Read” programme which closely links the class 
novel to their Cornerstones topic which is changed each half term.  (See Appendix 3) 

Reading lessons take place twice a week: 

Day 1 - A large part of this lesson is spent reading the text with discussions and 
activities taking place at strategic points allowing pupils to express ideas about 
characters, plot, complications, make predictions and learn specific skills such as 
inference and deduction. Pupils will then work in groups to answer questions 
pertaining to the text providing Speaking & Listening opportunities for pupils of all 
abilities which further informs their comprehension work on Day 2.  Key questions 



from the book will be planned for in advance and recorded on the plans. Class 
teachers will need a good knowledge of the text they have chosen in order to plan 
effective questioning, address grammatical features arising within the text and 
ensure their own intonation is appropriate. 

Day 2 – Pupils are given the opportunity to answer a variety of questions 
challenging their comprehension and understanding of the text. These questions will 
include literal questions, deductive or inferential and grammatical questions, 
requiring a range of skills in order to answer them. 

 

Early Years 

We teach English in Reception classes as an integral part of the school’s work.  
 
In the Early Years, the focus of teaching and learning will be on developing all these pre-
reading skills through listening to and discussing stories and text; through letter recognition 
activities; and through instruction related to grapho-phonics.  
 
During these early years, pupils will draw on these skills to make early attempts at reading 
through regularly sharing stories with adults joining in. The Little Wandle Letters and Sounds 
Programme is used to support children’s reading and gives children the opportunity to explore 
sounds, words and texts, to enjoy them, to learn about them, and to use them in various 
situations. Please refer to our Phonics Policy for further guidance. 
 
 

Reading Scheme 

Our reading book collection consists of Oxford Reading Tree and Big Cat Phonics books. Big 
Cat Phonics books and stages coincide with the Little Wandle Letters and Sounds Phonics 
Scheme, ensuring that books are decodable in accordance with the pupil’s Phonics Phase. All 
of the books are very popular with the children, staff and parents and are constantly being 
updated. Reading books are located in stages ranging from Stage 1 to 16 (Appendix 4) 
along the school corridors to facilitate pupil access. All boxes are clearly labelled so children 
have the choice of title.  
 
Currently, all children are heard a minimum of once a week by the class teacher. Our SEND 
children are heard at least twice per week. After hearing a child read, this is recorded in the 
child’s reading diary with a comment on their progress: these diaries are a link between home 
and school. When a parent hears a child read, they can also record and comment.  
 
All children have their own individual Reading Record (Appendix 4) which stays with them 
throughout their time at each school within the Trust. If a child changes their book, this is 
recorded in the child’s personal reading record.   
 
 



When a pupil moves up a Reading Stage they: 
 

- Visit the Headteacher for praise and recognition of their achievement; 
- Have their personal Reading Record signed by the Head of School; 
- Receive a special sticker from the Headteacher; 
- Are awarded a certificate of achievement in Achievement Assembly.  

 
Children take their reading books home daily.  If they get lost, then the parents are required 
to pay £2 for the book and 50p for the reading diary. Class teachers are required to monitor 
pupils bringing their books in and contact parents, where necessary, to discuss books which 
are consistently forgotten. 
 
 
Reading for Pleasure 

Each day, we encourage our teachers to follow a timetabled slot for a Reading for Pleasure 
session. During these sessions, teachers read from carefully selected books either written by 
members of the BAME community, or books whose main storyline features a BAME character, 
which have a close link to at least two of the topics they cover throughout the year. (See 
Appendix 3 for an overview of books which include the Reading for Pleasure books). 
 
Children are further encouraged to read for pleasure by participating in our Book Challenge 
which is bespoke to each year group. See Appendix 6.  (See Reading at Home). 
 

 
Reading at Home 

- Communication is maintained with parents/carers throughout the academic year 
through termly Parents’ Evening consultations, in order to keep them updated 
on their child’s progress. 

- Pupils are encouraged to read at home with parents signing pupils Reading 
Diaries when they have heard them read. 

- School also encourage children to read at home using online apps such as epic! 
and Oxford Owl – both of which provide pupils with a wide range of genres 
to choose from. 

 
Pupils with SEND and academically more able pupils 

- All pupils are encouraged to read books that are suitable for their reading 
ability. 



- Pupils with special educational needs and disabilities (SEND) receive additional 
support from teachers and teaching assistants to enable them to develop a 
passion for reading. 

- The special educational needs and disabilities coordinator (SENDCO) makes 
reading for pleasure part of the individual learning plans for pupils with SEND.  

- Academically more able pupils are provided with reading materials which 
challenge them and keep them interested in reading new material. 

- Pupils struggling with reading or making slower progress are given accelerated 
reading support identified on the school’s provision map.  

- Identified pupils take part in the Bedrock Vocabulary programme which is 
designed to enhance language development. 

 

Equality and Diversity 

- Schools within Shine Academies are fully committed to ensuring the equal 
treatment of all its pupils and staff, and this is reflected in the reading 
materials which it uses. Books are regularly monitored and any books which 
may cause offence or is deemed to be inappropriate (in line with events in 
society) will be taken from the Reading Scheme and withdrawn from use. 

- Our schools are committed to guaranteeing that nobody is victimised or 
discriminated against on the basis of the following: 

• Ethnicity 
• National origin  
• Culture  
• Religion/beliefs 
• Gender 
• Disability 
• Sexual orientation 

 

Any instance of discrimination, harassment or bullying is dealt with promptly, in-keeping with 
the school’s Equality Policy and Anti-bullying Policy.   
 

During our Reading for Pleasure sessions, teachers read from carefully selected books either 
written by members of the BAME community, or books whose main storyline features a BAME 
character. We also have a range of free reader books which offer children access to a more 
diverse range of authors and characters. The book titles can be found in Appendix 3. 



Assessment 

Assessment in reading is ongoing. A running record of weekly reading is kept in a folder in 
each classroom and each child has a reading journal where both teachers’ and children’s 
comments are recorded along with reading levels and reading ages.  
 
In EYFS, children are given words from the phonic stage they are currently working on to read 
at home taken directly from the school’s phonic scheme Little Wandle Letters and Sounds 
Revised.  Children are encouraged to segment, blend sounds and read for fluency.  An 
information sheet to support parents is also sent home regularly.  Children will be given a 
book which matches their phonic level: a book which they can read at 95% accuracy.  Children 
are assessed and monitored regularly to ensure they are on the correct phonic stage; therefore, 
they will be given the correct reading books accordingly.  
 
As part of our on-going assessment, teacher’s keep a copy of the Reading Target Domains 
(See Appendix 5) in their Assessment Folders. These grids should be reviewed regularly to 
ensure targets are being met. These targets should also inform teacher’s planning of Reading 
lessons to ensure coverage. Children’s progress and achievement is monitored and recorded 
on a termly basis by the class teacher.   
 
Reading comprehension is formally assessed through the use of tests in Years 1 - 6. Children 
experience this testing in Assessment Weeks (once per term). Children in Years 2 and 6 have 
regular practice in SAT style comprehension papers (which provide a level of attainment). 
Teachers take their Reading Targets from the Reading Domains. (Appendix 5) 
  
Policy Review 

All appendices are subject to change based on annual review by Subject Leaders. 
 
This policy will be reviewed annually unless there are any changes within the 
Trust. 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1: 
 

National Curriculum Programme of Study 
 

 
KS1: Reading 
 
During KS1, pupils’ interest and pleasure in reading is developed as they learn to read 
confidently and independently. They focus on words and sentences and how they fit into 
whole texts. They work out the meaning of straightforward texts and say why they do, or 
do not, like them.  
 

 
Year 1 Reading - Word Reading 
 
Pupils should be taught to: 
 

• apply phonic knowledge and skills as the route to decode words 
• respond speedily with the correct sound to graphemes (letters or groups of letters) for 

all 40+ phonemes, including, where applicable, alternative sounds for graphemes  
• read accurately by blending sounds in unfamiliar words containing GPCs that have 

been taught 
• read common exception words, noting unusual correspondences between spelling and 

sound and where these occur in the word 
• read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings 
• read other words of more than one syllable that contain taught GPCs  
• read words with contractions [for example, I’m, I’ll, we’ll], and understand that the 

apostrophe represents the omitted letter(s)  
• read books aloud, accurately, that are consistent with their developing phonic 

knowledge and that do not require them to use other strategies to work out words 
• reread these books to build up their fluency and confidence in word reading 

 
 
 
 
Year 1 Reading - Comprehension 
 
Pupils should be taught to: 
 

• develop pleasure in reading, motivation to read, vocabulary and understanding by 



• listening to and discussing a wide range of poems, stories and non-fiction at a level 
beyond that at which they can read independently 

• being encouraged to link what they read or hear to their own experiences 
• becoming very familiar with key stories, fairy stories and traditional tales, retelling 

them and considering their particular characteristics  
• recognising and joining in with predictable phrase 
• learning to appreciate rhymes and poems, and to recite some by heart 
• discussing word meanings, linking new meanings to those already known  
• understand both the books they can already read accurately and fluently and those 

they listen to by: •drawing on what they already know or on background information 
and vocabulary provided by the teacher  

• checking that the text makes sense to them as they read, and correcting inaccurate 
reading  

• discussing the significance of the title and events  
• making inferences on the basis of what is being said and done 
• predicting what might happen on the basis of what has been read so far 
• participate in discussion about what is read to them, taking turns and listening to 

what others say 
• explain clearly their understanding of what is read to them 

 
Year 2 - Reading 
 
By the beginning of year 2, pupils should be able to read all common graphemes. They 
should be able to read unfamiliar words containing these graphemes, accurately and without 
undue hesitation, by sounding them out in books that are matched closely to each pupil’s 
level of word-reading knowledge. They should also be able to read many common words 
containing GPCs taught so far [for example, shout, hand, stop, or dream], without needing 
to blend the sounds out loud first. Pupils’ reading of common exception words [for example, 
you, could, many, or people], should be secure. Pupils will increase their fluency by being 
able to read these words easily and automatically. Finally, pupils should be able to retell 
some familiar stories that have been read to and discussed with them or that they have 
acted out during year 1. 
 
During year 2, teachers should continue to focus on establishing pupils’ accurate and speedy 
word-reading skills. They should also make sure that pupils listen to and discuss a wide 
range of stories, poems, plays and information books; this should include whole books. The 
sooner that pupils can read well and do so frequently, the sooner they will be able to 
increase their vocabulary, comprehension and their knowledge across the wider curriculum. 
In writing, pupils at the beginning of year 2 should be able to compose individual sentences 
orally and then write them down. They should be able to spell many of the words covered in 
year 1 correctly. They should also be able to make phonically plausible attempts to spell 



words they have not yet learnt. Finally, they should be able to form individual letters 
correctly, establishing good handwriting habits from the beginning. 
 
It is important to recognise that pupils begin to meet extra challenges in terms of spelling 
during year 2. Increasingly, they should learn that there is not always an obvious connection 
between the way a word is said and the way it is spelt. Variations include different ways of 
spelling the same sound, the use of so-called silent letters and groups of letters in some 
words and, sometimes, spelling that has become separated from the way that words are 
now pronounced, such as the ‘le’ ending in table. Pupils’ motor skills also need to be 
sufficiently advanced for them to write down ideas that they may be able to compose orally. 
In addition, writing is intrinsically harder than reading: pupils are likely to be able to read 
and understand more complex writing (in terms of its vocabulary and structure) than they 
are capable of producing themselves. 
 
For pupils who do not have the phonic knowledge and skills they need for year 2, teachers 
should use the year 1 programme of study for word reading and spelling so that pupils’ 
word-reading skills catch up. However, teachers should use the year 2 programme of study 
for comprehension so that these pupils hear and talk about new books, poems, other writing, 
and vocabulary with the rest of the class. 
 
 
Year 2 Reading - Word Reading 
 
Pupils should be taught to: 

• continue to apply phonic knowledge and skills as the route to decode words until 
automatic decoding has become embedded and reading is fluent 

• read accurately by blending the sounds in words that contain the graphemes taught 
so far, especially recognising alternative sounds for graphemes 

• read accurately words of two or more syllables that contain the same graphemes as 
above 

• read words containing common suffixes 
• read further common exception words, noting unusual correspondences between 

spelling and sound and where these occur in the word 
• read most words quickly and accurately, without overt sounding and blending, when 

they have been frequently encountered 
• read aloud books closely matched to their improving phonic knowledge, sounding out 

unfamiliar words accurately, automatically and without undue hesitation 
• reread these books to build up their fluency and confidence in word reading 

 
 
Reading – Comprehension 
 
Pupils should be taught to: 
 

• develop pleasure in reading, motivation to read, vocabulary and understanding by:  



o listening to, discussing and expressing views about a wide range of 
contemporary and classic poetry, stories and non-fiction at a level beyond 
that at which they can read independently  

o discussing the sequence of events in books and how items of information are 
related 

o becoming increasingly familiar with and retelling a wider range of stories, 
fairy stories and traditional tales 

o being introduced to non-fiction books that are structured in different ways 
o recognising simple recurring literary language in stories and poetry 
o discussing and clarifying the meanings of words, linking new meanings to 

known vocabulary 
o discussing their favourite words and phrases 
o continuing to build up a repertoire of poems learnt by heart, appreciating 

these and reciting some, with appropriate intonation to make the meaning 
clear 

• understand both the books that they can already read accurately and fluently and 
those that they listen to by:  

o drawing on what they already know or on background information and 
vocabulary provided by the teacher 

o checking that the text makes sense to them as they read, and correcting 
inaccurate reading 

o making inferences on the basis of what is being said and done  
o answering and asking questions  
o predicting what might happen on the basis of what has been read so far 

• participate in discussion about books, poems and other works that are read to them 
and those that they can read for themselves, taking turns and listening to what 
others say 

• explain and discuss their understanding of books, poems and other material, both 
those that they listen to and those that they read for themselves 

 
 
Lower Key Stage 2 – Years 3 and 4 
 
By the beginning of year 3, pupils should be able to read books written at an age-
appropriate interest level. They should be able to read them accurately and at a speed that 
is sufficient for them to focus on understanding what they read rather than on decoding 
individual words. They should be able to decode most new words outside their spoken 
vocabulary, making a good approximation to the word’s pronunciation. As their decoding 
skills become increasingly secure, teaching should be directed more towards developing their 
vocabulary and the breadth and depth of their reading, making sure that they become 
independent, fluent and enthusiastic readers who read widely and frequently. They should 
be developing their understanding and enjoyment of stories, poetry, plays and non-fiction, 
and learning to read silently. They should also be developing their knowledge and skills in 
reading non-fiction about a wide range of subjects. They should be learning to justify their 
views about what they have read: with support at the start of year 3 and increasingly 
independently by the end of year 4. 
 



Pupils should be able to write down their ideas with a reasonable degree of accuracy and 
with good sentence punctuation. Teachers should therefore be consolidating pupils’ writing 
skills, their vocabulary, their grasp of sentence structure and their knowledge of linguistic 
terminology. Teaching them to develop as writers involves teaching them to enhance the 
effectiveness of what they write as well as increasing their competence. Teachers should 
make sure that pupils build on what they have learnt, particularly in terms of the range of 
their writing and the more varied grammar, vocabulary and narrative structures from which 
they can draw to express their ideas. Pupils should be beginning to understand how writing 
can be different from speech. Joined handwriting should be the norm; pupils should be able 
to use it fast enough to keep pace with what they want to say. 
 
Pupils’ spelling of common words should be correct, including common exception words and 
other words that they have learnt. Pupils should spell words as accurately as possible using 
their phonic knowledge and other knowledge of spelling, such as morphology and 
etymology. 
 
Most pupils will not need further direct teaching of word reading skills: they are able to 
decode unfamiliar words accurately, and need very few repeated experiences of this before 
the word is stored in such a way that they can read it without overt sound-blending. They 
should demonstrate understanding of figurative language, distinguish shades of meaning 
among related words and use age-appropriate, academic vocabulary. 
 
As in key stage 1, however, pupils who are still struggling to decode need to be taught to do 
this urgently through a rigorous and systematic phonics programme so that they catch up 
rapidly with their peers. If they cannot decode independently and fluently, they will find it 
increasingly difficult to understand what they read and to write down what they want to 
say. As far as possible, however, these pupils should follow the year 3 and 4 programme of 
study in terms of listening to new books, hearing and learning new vocabulary and 
grammatical structures, and discussing these. 
 
Specific requirements for pupils to discuss what they are learning and to develop their wider 
skills in spoken language form part of this programme of study. In years 3 and 4, pupils 
should become more familiar with and confident in using language in a greater variety of 
situations, for a variety of audiences and purposes, including through drama, formal 
presentations and debate. 
 
 
Years 3 and 4 Reading - Word Reading 
 
Pupils should be taught to: 
 

• apply their growing knowledge of root words, prefixes and suffixes (etymology and 
morphology) both to read aloud and to understand the meaning of new words they 
meet. 

• read further exception words, noting the unusual correspondences between spelling 
and sound, and where these occur in the word. 

 



 
Years 3 and 4 Reading – Comprehension 
 
Pupils should be taught to: 
 

• develop positive attitudes to reading, and an understanding of what they read, by:  
o listening to and discussing a wide range of fiction, poetry, plays, non-fiction 

and reference books or textbooks 
o reading books that are structured in different ways and reading for a range 

of purposes 
o using dictionaries to check the meaning of words that they have read 
o increasing their familiarity with a wide range of books, including fairy stories, 

myths and legends, and retelling some of these orally  
o identifying themes and conventions in a wide range of books 
o preparing poems and play scripts to read aloud and to perform, showing 

understanding through intonation, tone, volume and action  
o discussing words and phrases that capture the reader’s interest and 

imagination 
o recognising some different forms of poetry [for example, free verse, narrative 

poetry] 
• understand what they read, in books they can read independently, by:  

o checking that the text makes sense to them, discussing their understanding, 
and explaining the meaning of words in context 

o asking questions to improve their understanding of a text 
o drawing inferences such as inferring characters’ feelings, thoughts and 

motives from their actions, and justifying inferences with evidence  
o predicting what might happen from details stated and implied 
o identifying main ideas drawn from more than 1 paragraph and summarising 

these 
o identifying how language, structure, and presentation contribute to meaning  

• retrieve and record information from non-fiction 
• participate in discussion about both books that are read to them and those they can 

read for themselves, taking turns and listening to what others say.  
 
 
Upper Key Stage 2 – Years 5 and 6 
 
By the beginning of year 5, pupils should be able to read aloud a wider range of poetry and 
books written at an age-appropriate interest level with accuracy and at a reasonable 
speaking pace. They should be able to read most words effortlessly and to work out how to 
pronounce unfamiliar written words with increasing automaticity. If the pronunciation 
sounds unfamiliar, they should ask for help in determining both the meaning of the word 
and how to pronounce it correctly.  
 
They should be able to prepare readings, with appropriate intonation to show their 
understanding, and should be able to summarise and present a familiar story in their own 
words. They should be reading widely and frequently, outside as well as in school, for 



pleasure and information. They should be able to read silently, with good understanding, 
inferring the meanings of unfamiliar words, and then discuss what they have read. 
Pupils should be able to write down their ideas quickly. Their grammar and punctuation 
should be broadly accurate. Pupils’ spelling of most words taught so far should be accurate 
and they should be able to spell words that they have not yet been taught by using what 
they have learnt about how spelling works in English. 
 
During years 5 and 6, teachers should continue to emphasise pupils’ enjoyment and 
understanding of language, especially vocabulary, to support their reading and writing. 
Pupils’ knowledge of language, gained from stories, plays, poetry, non-fiction and textbooks, 
will support their increasing fluency as readers, their facility as writers, and their 
comprehension. As in years 3 and 4, pupils should be taught to enhance the effectiveness of 
their writing as well as their competence. 
 
It is essential that pupils whose decoding skills are poor are taught through a rigorous and 
systematic phonics programme so that they catch up rapidly with their peers in terms of 
their decoding and spelling. However, as far as possible, these pupils should follow the upper 
key stage 2 programme of study in terms of listening to books and other writing that they 
have not come across before, hearing and learning new vocabulary and grammatical 
structures, and having a chance to talk about all of these. 
 
By the end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless 
for them to manage the general demands of the curriculum in year 7, across all subjects and 
not just in English, but there will continue to be a need for pupils to learn subject-specific 
vocabulary. They should be able to reflect their understanding of the audience for and 
purpose of their writing by selecting appropriate vocabulary and grammar. Teachers should 
prepare pupils for secondary education by ensuring that they can consciously control 
sentence structure in their writing and understand why sentences are constructed as they 
are. Pupils should understand nuances in vocabulary choice and age-appropriate, academic 
vocabulary. This involves consolidation, practice and discussion of language. 
 
Specific requirements for pupils to discuss what they are learning and to develop their wider 
skills in spoken language form part of this programme of study. In years 5 and 6, pupils’ 
confidence, enjoyment and mastery of language should be extended through public speaking, 
performance and debate. 
 
 
Years 5 and 6 Reading - Word Reading 
 
Pupils should be taught to: 
 

• apply their growing knowledge of root words, prefixes and suffixes (morphology and 
etymology), both to read aloud and to understand the meaning of new words that 
they meet. 
 
 
 



Reading - Comprehension 
 
Pupils should be taught to: 
 
Maintain positive attitudes to reading and an understanding of what they read by:  

• continuing to read and discuss an increasingly wide range of fiction, poetry, plays, 
non-fiction and reference books or textbooks 

• reading books that are structured in different ways and reading for a range of 
purposes  

• increasing their familiarity with a wide range of books, including myths, legends and 
traditional stories, modern fiction, fiction from our literary heritage, and books from 
other cultures and traditions 

• recommending books that they have read to their peers, giving reasons for their 
choices  

• identifying and discussing themes and conventions in and across a wide range of 
writing 

• making comparisons within and across books 
• learning a wider range of poetry by heart 
• preparing poems and plays to read aloud and to perform, showing understanding 

through intonation, tone and volume so that the meaning is clear to an audience 
• understand what they read by: •checking that the book makes sense to them, 

discussing their understanding and exploring the meaning of words in context 
• asking questions to improve their understanding 
• drawing inferences such as inferring characters’ feelings, thoughts and motives from 

their actions, and justifying inferences with evidence  
• predicting what might happen from details stated and implied 
• summarising the main ideas drawn from more than 1 paragraph, identifying key 

details that support the main ideas 
• identifying how language, structure and presentation contribute to meaning 
• discuss and evaluate how authors use language, including figurative language, 

considering the impact on the reader 
• distinguish between statements of fact and opinion  
• retrieve, record and present information from non-fiction 
• participate in discussions about books that are read to them and those they can read 

for themselves, building on their own and others’ ideas and challenging views 
courteously 

• explain and discuss their understanding of what they have read, including through 
formal presentations and debates, maintaining a focus on the topic and using notes 
where necessary 

• provide reasoned justifications for their views 



Appendix 2: 
Reading Displays  

 
 
 
 
 
 

 
 

           
 
                

 



Appendix 3:  
Overview of Class Novels 

   Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
Reading 

for 
Pleasure: 

books 
featuring 
diverse 

characters, 
authors or 

places 

Over the Hills 
& Far Away: 
Treasury of 

Nursery 
Rhymes 

 
I love My 

Hair  
  
The Magic 

Teacher Shop 
 
 
  

Baby goes to 
market  
  
The Girls  
  
Look Up  
  

Yasmin the 
Superhero  

 
Superhero 

Gran - 
Superhero 
Parents 

 
Nimesh the 
Adventurer 

 
 Ramadan 

Moon. 

Grace for 
President 

  
Bringing the 

Rain to 
Kaipiti Plain  

 
 Knights and 
Bikes (Rebel 

Bicycle). 

The 
Shining 
Stones  

 
Feed Your 
Mind: A 
Story of 
August 
Wilson. 

 
Arcade 
and the 
Fiery 
Metal 
Tester 

Empire's 
End: A 
Roman 
Story  

 
Arcade 
and the 
Triple T 
Token. 

Diver's 
Daughter: 
A Tudor 
Story 

 
Oranges in 
No Man’s 

Land  
 

The Boy 
at the 

Back of 
the Class 

 The Boy at 
the Back of 
the Class 

 
 

Amina's 
Voice. 

Autumn 1 Into the 
wood: 

Goldilocks 
and the Three 

Bears The 
Three Little 

Pigs                   
Little Red 

Riding Hood  
We are going 

on a bear 
hunt  

The Gruffalo  

Dinosaurs 
love 

Underpants. 
Dinosaurs at 

the 
supermarket. 

Dinosaur 
information 

texts. 
 
 

The Twits – 
Roald Dahl 
Winnie the 

Witch Under 
the Sea – 
V. Thomas 

 

The Iron 
Man – 
Ted 

Hughes 

Erik the 
Viking – 
Terry 
Jones 

Treason – 
Berlie 

Doherty 

Holes –  
Louis Sachar 

Autumn 2 Celebrations: 

Fox makes 
Friends           

Lion and 
Mouse 

Kippers 
Birthday, 

Scarecrows 
Wedding, 

Nativity Dear 
Santa  

 

Bright Lights, 
Big City: 

Paddington 
A Walk in 
London 

The Queen’s 
Knickers 

Dick 
Whittingham 
Topsy and 

Tim 
Mr Men in 

London 
 

The Pied 
Piper of 

Hamelin – 
Michael 

Morpurgo  
The 

Leopard’s 
Drum – An 
Asante Tale 
from West 

Africa 

Stig of the 
Dump –  

Clive King 

The 
Hobbit – 

JRR Tolkin 

Alone on a 
Wide, 

Wide Sea 
– Michael 
Morpurgo 

Son of the 
Circus: A 
Victorian 

Story 
E.L. Norry  

 



Spring 1 Magic 
wizards and 

witches: 
Zog, Zog and 

the Flying 
Doctors, 

Winnie the 
Witch, Room 
on the Broom 

 

The Tiger 
who came to 

tea. 
The Gruffalo 

Dear Zoo 
Just So 
Stories 

Puss in Boots 

Diary of a 
Spider and 
Diary of a 
Worm –  
D Cronin 

 

Greek 
Myths for 
Children – 
Heather 
Aimery 

The 
Demon 

Dentist –  
David 

Walliams 

Phoenix 
Code – 
Helen 
Moss 

Macbeth – 
Shakespeare 

 
 

Spring 2 Growth: 
The Tiny 
Seed, The 
hungry 

caterpillar, 
Titch  

Chicken 
Licken 

The Weather 
Monster 
Who Has 
Seen the 
Wind? 

The Boy Who 
Lost His 
Bumble 

Lila and the 
Secret of 

Rain 

Alice in 
Wonderland 

-  Emma 
Chichester-

Clark 

The 
Firework 
Maker’s 
Daughter 

– 
 P Pullman 

The 
Famous 

Five: Five 
on a 

Treasure 
Island by 

Enid 
Blyton.  

 
 

The Secret 
Garden – 
Frances 
Hodgson 
Burnett 

 Pig-Heart 
Boy – Malorie 

Blackman 
 

Summer 1 Big Wide 
World:  

Hansel & 
Gretel 

Goldilocks 
and the 

Three Bears 
Little Red 

Riding Hood 
The Tale of 
Peter Rabbit 

The 
Enchanted 
Woodland 

The Wizard 
of Oz 

The 
Borrowers 
– Mary 
Norton 

The Indian 
in the 

Cupboard 
– L R 
Banks 

The Lion, 
Witch & 

the 
Wardrobe 

–  
C S Lewis 

 Pig-Heart 
Boy – Malorie 

Blackman 

Summer 2 Under the 
sea: 

Tiddler, 
Commotion in 

the Ocean, 
The Rainbow 

Fish, The 
Singing 

Mermaid, 
Sharing a 

Shell, 
Flotsam, 
Barry the 
Fish with 
Fingers 

Zippo the 
Superhero 
Charlie’s 

Superhero 
Underpants 
Supertato 
Spy Fox  

Superhero 
Bunny 

League Saves 
the World 

The Wizard 
of Oz 

The 
Sheep-Pig 

–  
Dick King-

Smith 

Thieves of 
Ostia – 
Caroline 
Lawrence 

The Boy 
who 

Swam 
with 

Piranhas – 
David 

Almond 

Stormbreaker 
– Anthony 
Horowitz 



Appendix 4: 
Pupil Reading Record  

 
 
 

 

 
 
 
 
 
 



Appendix 5:   
Reading Domains Years 1-6 

 
 

Domain Question Stems Evidence  
1a Draw on knowledge of 
vocabulary to understand 
texts 
 
* 

What does the word xxx mean in 
the text?  
Which word means the same 
as………………..? 
 

 

Which word in the text tells you 
how xxx was feeling? 

1b Identify and explain key 
aspects of fiction and non-
fiction, such as characters, 
events, titles and information 
 
* 
 

Retrieval Questions:- 
What, Who, Where, When, How 
much/many? 
 

 

Why?, 

1c Identify and explain the 
sequence of events in texts 
 
** 

What happens first in the story? 
What happened before or after 
something?......... 
 
 

 

Sequence these sentences from the 
story? 
 

1d Make inferences from texts 
 
 
 
 
*** 

Which words make you think 
that………………………..? 
How can you tell that …? 
 
 

 

Can you explain why…………………? 
Why did something happen? 
Why did someone do something? 
How do you think someone is 
feeling/felt at a point in the story? 
 

1e Predict what might happen 
on the basis of what has 
already happened 
 
** 

From the cover/title, what do you 
think will happen in this story? 
 

 

What will happen next? 
 

  



 

 

Key Stage 1 Domains – Year 2 Question Stems 
Domain Question Stems Evidence  
1a Draw on knowledge of 
vocabulary to understand 
texts 
 
* 

What does the word xxx mean in the 
text?  
Find and copy one word which 
means……….. 
Which word means the same as…..? 
 

 

Which word in the text tells you how 
xxx was feeling? 
 

1b Identify and explain key 
aspects of fiction and non-
fiction, such as characters, 
events, titles and 
information 
 
* 
 

Retrieval Questions:- 
What, Who, Where, When, Why?, How 
much/many? 
 

 

Explain why someone did something? 
Which of the statements are true and 
false? 
Find and copy two things which…..? 
 

1c Identify and explain the 
sequence of events in texts 
 
** 
 

What happens first in the story? 
Number the sentences to show the 
order they happen in the story 
What happened before or after 
something?......... 
 

 

Sequence these sentences from the 
story  
 

1d Make inferences from 
texts 
 
 
 
 
 
 
 
 
 
*** 

Which words make you think that? 
………phrase…………This means 
that……multiple choice..? 
Find the word that shows that 
……………………? 
How can you tell that …? 

 

Can you explain why? 
How do you think someone is 
feeling/felt at a point in the story?   
Why did he feel that way? 
Why did something happen? 
Why did someone do something? 
Why did someone think something? 
Why did someone describe something 
as ………………..? 
The story shows that someone is 
…..choice of adjective? 
 

1e Predict what might 
happen on the basis of 
what has already happened 
 
** 
 

From the cover/title, what do you think 
will happen in this story? 
What will happen next? What are the 
clues? 

 

What do you think a character is likely 
say at the end of the story? 

  



 
KS2 Domains - Year 3 Question Stems 

Domain Question Stems Evidence  
2a Give/explain the 
meaning of words in 
context 
 
 
 
 
* 

Which word in the text describes what xxx is like? 
What does the word xxx mean in this sentence? 
Find and copy one/two words which describe/means?  
In the sentence the word xxx is closest in meaning to (examples given) 
What does word/phrase mean? 

 

GDS 
Can work out the meaning of unknown phrases rather than words. 
Can find words in paragraphs or pages rather than given sentences. 

 

2b Retrieve and record 
information/identify 
key details from fiction 
and non-fiction 
 
 
* 

What, Who, Where, When, Why?, How much/many? 
Using information from the text, decide if the following statements are true 
or false? 

 

GDS 
Can confidently answer retrieval questions where key words have been replaced by synonyms to 
prevent scanning. 
Can retrieve information from paragraphs or pages rather than given sentences. 

 

2c Summarise main 
ideas from more than 
one paragraph 
 
 
 
 
** 

Number the sentences below from 1 to 4 to show the order they happen in 
the story 
What happened before or after something?......... 
What happens first in the story?? 
 

 

GDS 
Can confidently summarise a section of an age related fiction/non-fiction text. 
Can confidently summarise an age related fiction text (e.g. somebody, wanted, but, so) 
Can confidently summarise an age related non-fiction (e.g. 5 Ws) 

 

2d Make inferences 
from the text/explain 
and justify inferences 
with evidence from the 
text 
 
 
 
 
 
 
 
 
*** 

Find a word that shows that………………. 
How do you think someone is feeling/felt at a point in the story?   Why did 
he feel that way? 
Why did something happen? 
Why did someone do something? 
Why did someone think something? 
Why did someone describe something as ………………..? 
How do you know that xxx was …………….? 
How did xxx feel when …something happened? 
Using info from the text, tick one box in each row to show whether each 
statement is a fact or an opinion 
Why did…..something happen? Why did…someone do something? 

 

GDS 
Can justify answers using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Can suggest alternatives to how an author could have inferred something. 
How else could the author have inferred that the character agreed? 

 

2e Predict what might 
happen from details 
stated and implied 
 
** 
 

How do you think this story will develop? 
Do you think that someone will do/act differently in the future? 

 

GDS 
Justify predictions using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Provide alternative predictions based on characters decisions using evidence from the text.   

 

2f Identify/explain how 
information is related 
and contributes to 
meaning as a whole 
** 

How does the title encourage you to read on? 
In what ways do the illustrations support the text? 

 

2g Identify/explain how 
meaning is enhanced 
through choice of 
words and phrases 
 
** 

What does the word x tell you about y? 
What effect has the author created by writing a particular line this way?  
The writer uses words like xxx. How does this make you feel? 

 

GDS 
Begin to explain the impact of the author’s choice of words using evidence from the text. 
Recognise idioms/figurative language and explain why the author has used this. 

 

2h Make comparisons 
within the text 
 
 
** 

Which text is better and why? Describe different character’s reactions to 
the same event 
Why has information been organized differently in different parts of the 
text? 
What is similar/different about two characters? 

 

GDS 
Justify comparisons with evidence from the text. 
Make and justify comparisons between other texts and explain their similarities and differences.   

 

Use a dictionary to check the meaning of words  

Perform poems and play scripts aloud showing understanding through intonation, tone, volume and action   



 
KS2 Domains - Year 4 Question Stems 

Domain Question Stems Evidence  
2a Give/explain the 
meaning of words in 
context 
 
 
 
 
* 

Which word in the text describes what xxx is like? 
Find and copy one/two words which describe/means?  
In the sentence the word xxx is closest in meaning to (examples given) 
Give the meaning of the word ………………..in the sentence? 
What does word/phrase mean? 

 

GDS 
Can work out the meaning of unknown phrases rather than words. 
Can find words in paragraphs or pages rather than given sentences. 

 

2b Retrieve and record 
information/identify 
key details from fiction 
and non-fiction 
 
 
* 

Retrieval Questions:- 
What, Who, Where, When, Why?, How much/many? 
Using information from the text, decide if the following statements are true 
or false? 
 

 

GDS 
Can confidently answer retrieval questions where key words have been replaced by synonyms to 
prevent scanning. 
Can retrieve information from paragraphs or pages rather than given sentences. 

 

2c Summarise main 
ideas from more than 
one paragraph 
 
 
 
 
** 

What happened before or after something?......... 
Number the sentences below from 1 to 4 to show the order they happen in 
the story 
Which of the following would be the most suitable summary of the whole 
text/paragraph? 
 

 

GDS 
Can confidently summarise a section of an age related fiction/non-fiction text. 
Can confidently summarise an age related fiction text (e.g. somebody, wanted, but, so) 
Can confidently summarise an age related non-fiction (e.g. 5 Ws) 

 

2d Make inferences 
from the text/explain 
and justify inferences 
with evidence from the 
text 
 
 
 
 
 
 
 
 
*** 

How do you know that xxx was excited? 
How did xxx feel when …something happened? 
What impressions do you get of a setting/a person from a paragraph? 
What does a particular paragraph suggest/infer about  a person/setting? 
Why did…..something happen? Why did…someone do something? 
What evidence in the text is there that a character felt /is…..adjective ? 
 

 

GDS 
Can justify answers using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Can suggest alternatives to how an author could have inferred something. 
How else could the author have inferred that the character agreed? 

 

2e Predict what might 
happen from details 
stated and implied 
 
** 
 

How do you think this story will develop? 
Do you think that someone will do/act differently in the future? 

 

GDS 
Justify predictions using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Provide alternative predictions based on characters decisions using evidence from the text. 

 

2f Identify/explain how 
information is related 
and contributes to 
meaning as a whole 
** 

How does the title encourage you to read on? 
In what ways do the illustrations support the text? 
 

 

2g Identify/explain how 
meaning is enhanced 
through choice of 
words and phrases 
 
** 

What does the word x tell you about y? 
What effect has the author created by writing a particular line this way?  
The writer uses words like xxx. How does this make you feel? 
 

 

GDS 
Begin to explain the impact of the author’s choice of words using evidence from the text. 
Recognise idioms/figurative language and explain why the author has used this. 

 

2h Make comparisons 
within the text 
 
 
** 

Which text is better and why? Describe different character’s reactions to 
the same event 
In what ways are 2 characters/settings the same/different? 
 

 

GDS 
Justify comparisons with evidence from the text. 
Make and justify comparisons between other texts and explain their similarities and differences. 

 

Use a dictionary to check the meaning of words   



 
KS2 Domains - Year 5 Question Stems 

Domain Question Stems Evidence  
2a Give/explain the 
meaning of words in 
context 
 
 
 
 
* 

Look in the paragraph; find and copy one word/phrase meaning/that shows 
that/that tells you that/that suggests that…………………….?  
Give the meaning of the word ………………..in the sentence? 
What does a particular word/phrase  suggest about  a person/setting? 
What word (from choice) most closely matches the word ...? 
What does word/phrase mean? 

 

GDS 
Can work out the meaning of unknown phrases rather than words. 
Can find words in paragraphs or pages rather than given sentences. 

 

2b Retrieve and record 
information/identify 
key details from fiction 
and non-fiction 
 
 
* 

What 1/2/3 things are you told about a setting/character from one paragraph? 
Using information from the text, decide if the following statements are true or 
false? 
Give 2 reasons why…………………….? 
What was revealed at the end of the story? 
Using information from the text, decide if the following statements are true or 
false? 

 

GDS 
Can confidently answer retrieval questions where key words have been replaced by synonyms to 
prevent scanning. 
Can retrieve information from paragraphs or pages rather than given sentences. 

 

2c Summarise main 
ideas from more than 
one paragraph 
 
 
 
 
** 

Below are some summaries of different paragraphs from this text. Number 
them 1 – ……   to show the order in which they appear in the text.  
Which of the following would be the most suitable summary of the whole 
text/paragraph? 

 

GDS 
Can confidently summarise a section of an age related fiction/non-fiction text. 
Can confidently summarise an age related fiction text (e.g. somebody, wanted, but, so) 
Can confidently summarise an age related non-fiction (e.g. 5 Ws) 

 

2d Make inferences 
from the text/explain 
and justify inferences 
with evidence from the 
text 
 
 
 
 
 
 
 
 
*** 

From the paragraph starting/page… ….how do you know/what evidence is 
there/how can you tell that/why did  a character felt /is a particular adjective?  
(Give 1/2 reasons) 
What impressions do you get of a setting/a person from a paragraph? 
What does a particular paragraph/description suggest/infer about  a 
person/setting? 
Look at the line…../paragraph…Why did someone do /feel something? Why is 
somewhere an adjective/noun phrase?  
What evidence in the text is there that a character felt /is…..adjective ? 
What can you infer about a setting/character from one paragraph? 
According to the text, how did……../why ………………..? 
Decide if the following statements are fact or opinion? 

 

GDS 
Can justify answers using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Can suggest alternatives to how an author could have inferred something. 
How else could the author have inferred that the character agreed? 

 

2e Predict what might 
happen from details 
stated and implied 
 
** 
 

Do you think that someone will do/act differently in the future?  

GDS 
Justify predictions using evidence from the text and explaining why this is an appropriate quote (Point, 
Evidence, Explain). 
Provide alternative predictions based on characters decisions using evidence from the text. 

 

2f Identify/explain how 
information is related 
and contributes to 
meaning as a whole 
** 

Draw lines to match each part of the story with the correct quotation from the 
text eg Lesson, Action, Setting, etc 
 

 

2g Identify/explain how 
meaning is enhanced 
through choice of 
words and phrases 
 
** 

Give two impressions that a particular phrase gives? 
 

 

GDS 
Begin to explain the impact of the author’s choice of words using evidence from the text. 
Recognise idioms/figurative language and explain why the author has used this. 

 

2h Make comparisons 
within the text 
 
 
** 

Which text is better and why? Describe different character’s reactions to the 
same event 
In what ways are 2 characters/settings the same/different? 

 

GDS 
Justify comparisons with evidence from the text. 
Make and justify comparisons between other texts and explain their similarities and differences.  

 

Use a dictionary to check the meaning of words   



KS2 Domains - Year 6 Question Stems 
Domain Question Stems Evidence  
2a Give/explain the 
meaning of words in 
context 
 
 
 
 
* 

Look in the paragraph; find and copy one/two word/phrase meaning/that shows 
that/that tells you that/that suggests that…………………….?  
Give the meaning of the word ………………..in the sentence? 
What does a particular word/phrase suggest about a person/setting? 
What word (from choice) most closely matches/is closest meaning to the word...? 
What does word/phrase mean? 

 

GDS 
Can work out the meaning of unknown phrases rather than words. 
Can find words in paragraphs or pages rather than given sentences. 

 

2b Retrieve and record 
information/identify key 
details from fiction and 
non-fiction 
 
 
* 

What 1/2/3 things are you told about a setting/character from one paragraph? 
What did someone do in order to/as a result of …………….?    Using information from the 
text, decide if the following statements are true or false? 
Why did someone do something/ Give 2 reasons why…………………….? 
What was revealed at the end of the story? 
Name two challenges someone faced and explain how they dealt with it? 

 

GDS 
Can confidently answer retrieval questions where key words have been replaced by synonyms to 
prevent scanning. 
Can retrieve information from paragraphs or pages rather than given sentences. 

 

2c Summarise main ideas 
from more than one 
paragraph 
 
 
 
** 

Below are some summaries of different paragraphs from this text. Number them 1 – ……   
to show the order in which they appear in the text.  
Which of the following would be the most suitable summary of the whole 
text/paragraph? 

 

GDS 
Can confidently summarise a section of an age related fiction/non-fiction text. 
Can confidently summarise an age related fiction text (e.g. somebody, wanted, but, so) 
Can confidently summarise an age related non-fiction (e.g. 5 Ws) 

 

2d Make inferences from 
the text/explain and 
justify inferences with 
evidence from the text 
 
 
 
 
 
 
 
 
*** 

From the paragraph starting/page… ….how do you know/what evidence is there/how 
can you tell that/why did a character felt /is a particular adjective? 
(Give 1 or 2 reasons) 
What impressions do you get of a setting/a person from a paragraph? 
What does a particular paragraph/description suggest/infer about a person/setting? 
Look at the line…../paragraph…Why did someone do /feel something? Why is 
somewhere an adjective/noun phrase?  
What evidence in the text is there that a character felt /is…..adjective? 
What can you infer about a setting/character from one paragraph? In what ways 
might a character/a setting appeal to readers? 
According to the text, how did……../why ………………..? 
How is something made to seem …..? (Explain … ways, giving evidence) 
Decide if the following statements are fact or opinion 

 

GDS 
Can justify answers using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Can suggest alternatives to how an author could have inferred something. 
How else could the author have inferred that the character agreed? 

 

2e Predict what might 
happen from details 
stated and implied 
** 

Do you think that someone will do/act differently in the future? 
What do you think will happen next? Why? 

 

GDS 
Justify predictions using evidence from the text and explaining why this is an appropriate quote 
(Point, Evidence, Explain). 
Provide alternative predictions based on characters decisions using evidence from the text.    

 

2f Identify/explain how 
information is related 
and contributes to 
meaning as a whole 
** 
2g Identify/explain how 
meaning is enhanced 
through choice of words 
and phrases 
** 

Draw lines to match each part of the story with the correct quotation from the text eg 
Lesson, Action, Setting, etc 
Give one piece of evidence from the text which suggests that …………………….. 
Give two impressions that a particular phrase gives? 
What does a phrase suggest about something?  

 

 

GDS 
Begin to explain the impact of the author’s choice of words using evidence from the text. 
Recognise idioms/figurative language and explain why the author has used this. 

 

2h Make comparisons 
within the text 
 
** 

In what ways are 2 characters/settings the same/different?  

GDS 
Justify comparisons with evidence from the text. 
Make and justify comparisons between other texts and explain their similarities and differences.    

 

Use a dictionary to check the meaning of words.  

Perform poems and play scripts aloud showing understanding through intonation, tone, volume and action.  
Recognise some different forms of poetry.  
Ask questions to improve my understanding of the text.  
Decode and comprehend at speed and length.  

 



Appendix 6:  
Year Group Book Challenge 

 

 
 


