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Northwood Park Primary Phonics and Early Reading Policy

The context of our school

Northwood Park Primary is an inclusive and cohesive school. We welcome the contribution
of all individuals and groups within the school community and ensure that access and
opportunities are equally available to everyone. Therefore, it is essential that our approach
to teaching phonics and reading is accessible to all learners, regardless of background.

Intent

Phonics (reading and spelling)

At Northwood Park Primary, we believe that all our children can become fluent readers and
writers. Therefore, we teach reading through Little Wandle Letters and Sounds Revised,
which is a systematic and synthetic phonics programme. We start teaching phonics in
Reception and follow the Little Wandle Letters and Sounds Revised progression, which
ensures children build on their growing knowledge of the alphabetic code, mastering phonics
to read and spell as they move through school. As a result, all our children are able to
tackle any unfamiliar words as they read.

At Northwood Park Primary, we also model the application of the alphabetic code through
phonics in shared reading and writing, both inside and outside of the phonics lesson and
across the curriculum. We have a strong focus on language development for our children
because we know that speaking and listening are crucial skills for reading and writing in all
subjects.

Comprehension

At Northwood Park Primary, we value reading as a crucial life skill. By the time children
leave us, they read confidently for meaning and regularly enjoy reading for pleasure. Our
readers are equipped with the tools to tackle unfamiliar vocabulary. We encourage our
children to see themselves as readers for both pleasure and purpose.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf

Because we believe teaching every child to read is so important, we have a Reading Leader
who drives the early reading programme in our school. This person is highly skilled at
teaching phonics and reading, and they monitor and support our reading team, so everyone
teaches with fidelity to the Little Wandle Letters and Sounds Revised programme.

Implementation
Daily phonics lessons in Reception and Year 1

e We teach phonics for 30 minutes a day. In Reception, we build from 10-minute
lessons, with additional daily oral blending games, to the full-length lesson as quickly
as possible. Each Friday, we review the week’s teaching to help children become
fluent readers.

e Children make a strong start in Reception: teaching begins in Week 2 of the Autumn
term.

o We follow the Little Wandle Letters and Sounds Revised expectations of progress:

o Children in Reception are taught to read and spell words using Phase 2 and 3
GPCs, and words with adjacent consonants (Phase 4) with fluency and
accuracy.

o Children in Year 1 review Phase 3 and 4 and are taught to read and spell
words using Phase 5 GPCs with fluency and accuracy.

Daily “Keep-up” lessons ensure every child learns to read

e Any child who needs additional practice has daily “Keep-up” support, taught by a
fully trained adult. Keep-up lessons match the structure of class teaching, and use the
same procedures, resources and mantras, but in smaller steps with more repetition, so
that every child secures their learning.

e If any child in Year 2 to 6 has gaps in their phonic knowledge when reading or
writing, we plan phonics ‘catch-up’ lessons to address specific reading/writing gaps.
These short, sharp lessons last 10 minutes and take place at least three times a week.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf

Teaching reading: Reading practice sessions for Reception

e In Reception we teach one formal reading practice session a week.
® This:
o is taught by a fully trained adult to small groups of approximately six children
O use books matched to the children’s secure phonic knowledge using the Little
Wandle Letters and Sounds Revised assessments and book matching grids on
pages 11-20 of ‘Application of phonics to reading’
o are monitored by the class teacher, who rotates and works with each group on
a reqular basis.

e Each reading practice session has a clear focus, so that the demands of the session do
not overload the children’s working memory. The reading practice sessions have been
designed to focus on three key reading skills:

o decoding
o prosody: teaching children to read with understanding and expression
o comprehension: teaching children to understand the text.

e In sessions start in Week 4. Children who are not yet decoding have daily additional
blending practice in small groups, so that they quickly learn to blend and can begin
to read books.

Home Reading

e Decodable reading practice book is taken home to ensure success is shared with the
family.
o Reading for pleasure books also go home for parents to share and read to

children.

o We use the Little Wandle Letters and Sounds Revised parents’ resources to
engage our families and share information about phonics, the benefits of
sharing books, how children learn to blend and other aspects of our provision,
both online and through workshops.

Additional reading support for vulnerable children

e Children in Reception and Year 1 who are receiving additional phonics Keep-up
sessions read their reading practice book to an adult twice a week.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-APPLICATION-OF-PHONICS-FINAL-1.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/

Ensuring consistency and pace of progress

Every teacher in our school has been trained to teach reading, so we have the same
expectations of progress. We all use the same language, routines and resources to
teach children to read so that we lower children’s cognitive load.

Weekly content grids map each element of new learning to each day, week and term
for the duration of the programme.

Lesson templates, Prompt cards and How to videos ensure teachers all have a
consistent approach and structure for each lesson.

The Reading Leader and SLT use the Audit and Prompt cards to reqularly monitor
and observe teaching; they use the summative data to identify children who need
additional support and gaps in learning.

Ensuring reading for pleasure

Reading for pleasure is the single most important indicator of a child’s success.”(OECD

2002)

‘The will influences the skill and vice versa.”(OECD 2010)

We value reading for pleasure highly and work hard as a school to grow our Reading for
Pleasure pedagogy.

We read to children every day. We choose these books carefully as we want children
to experience a wide range of books, including books that reflect the children at
Northwood Park Primary and our local community as well as books that open
windows into other worlds and cultures.

Every classroom has an inviting book corner that encourages a love for reading. We
curate these books and talk about them to entice children to read a wide range of
books.

In Reception, children have access to the reading corner every day in their free flow
time and the books are continually refreshed.

Children from Reception onwards have a home reading record. The parent/carer
records comments to share with the adults in school and the adults will write in this
on a reqular basis to ensure communication between home and school.

As the children progress through the school, they are encouraged to write their own
comments and keep a list of the books/authors that they have read.

Each class visits the local library every half term.



e The school library is made available for classes to use at protected times. It must be
booked via the school booking system. Children across the school have regular
opportunities to engage with a wide range of Reading for Pleasure events (book fairs,
author visits and workshops, national events etc).

Impact

Assessment

Assessment is used to monitor progress and to identify any child needing additional support
as soon as they need it.

e Assessment for learning is used:
o daily within class to identify children needing Keep-up support
o weekly in the Review lesson to assess gaps, address these immediately and
secure fluency of GPCs, words and spellings.

¢ Summative assessment is used:

O every six weeks to assess progress, to identify gaps in learning that need to be
addressed, to identify any children needing additional support and to plan the
Keep-up support that they need.

o by SLT and scrutinised through the Little Wandle Letters and Sounds Revised
assessment tracker, to narrow attainment gaps between different groups of
children and so that any additional support for teachers can be put into place.

o Fluency assessments measure children’s accuracy and reading speed in short one-
minute assessments. They are used:

o inYear 1, when children are reading the Phase 5 set 3, 4 and 5 books

o with children following the Rapid Catch-up programme in Years 2 to 6, when
they are reading the Phase 5 set 3, 4 and 5 books

o to assess when children are ready to exit their programme. For Year 1 children,
this is when they read the final fluency assessment at 60—-70+ words per
minute. Older children can exit the Rapid Catch-up programme when they read
the final fluency assessment at 90+ words per minute. At these levels, children
should have sufficient fluency to tackle any book at age-related expectations.
After exiting their programme, children do not need to ready any more fully
decodable books.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-GETTING-STARTED-ASSESSMENT-FINAL.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/assessment-tools/
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2022/03/LS-LITTLE-WANDLE-FLUENCY-ASSESSMENTS-PD05.pdf

e A Placement assessment is used:

o with any child new to the school in Reception and Year 1 to quickly identify
any gaps in their phonic knowledge and plan and provide appropriate extra
teaching.

e The Rapid Catch-up assessment is used:

o with any child new to the school in Year 2 and above to quickly identify any
gaps in their phonic knowledge and plan and provide appropriate extra
teaching.

Statutory assessment

e Children in Year 1 sit the Phonics Screening Check. Any child not passing the check
re-sits it in Year 2.

Ongoing assessment for Rapid Catch-up in Years 2 to 6

« Children in Year 2 to 6 are assessed through:

o the Rapid Catch-up initial assessment to quickly identify any gaps in their
phonic knowledge and plan appropriate teaching

o the Rapid Catch-up summative assessments to assess progress and inform
teaching

o the Rapid Catch-up fluency assessments when children are reading the Phase 5
set 3, 4 and 5 books for age 7+.

« The fluency assessments measure children’s accuracy and reading speed in short
one-minute assessments. They also assess when children are ready to exit the Rapid
Catch-up programme, which is when they read the final fluency assessment at 90+
words per minute.

Policy review
All appendices are subject to change based on annual review by Subject Leaders.

This policy will be reviewed annually unless there are any changes within the Trust.


https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-rapid-catch-up/

Appendix 1

Phonic sounds timetable

Reception Autumn 1

Phase 2 graphemes | New tricky words

Week 1 |satp

Week 2 |inmd

Week 3 |gock is

Week 4 |ckeur I

Week 5 |hbfl the

Reception Spring 1
Phase 3 graphemes
Week 1 | ai ee igh oa

New tricky words

Week 2 | oo oo ar or

was you they

Week 3 | ur ow oi ear

my by all

Week 4 | air er
words with double letters: dd mm tt bb rr gg pp ff

are sure pure

Week 5 | longer words

Reception Summer 1

Week 1 | short vowels CVCC
Week 2 | short vowels CVCC CCVC

Week 3 | short vowels CCVCC CCCVC CCCVCC
longer words

said so have like
some come love do

were here little says

Week 4 | longer words
compound words

there when what one

Week 5 | root words ending in:
—ing, —ed /t/, —ed fid/ /ed| —est

out today

Year 1 Autumn 1

Phase 3/4 review + & Phase 5 GPCs Review tricky words

Week 1 | review Phase 3 GPCs
ai ee igh
oa oo ar
or ur oo
oW Ol ear

Week 2 | air er [z/ 5 —es
words with two or more digraphs e.g. queen thicker

Week 3 | Phase &: CVCC CCVC CCVCC CCCWVC
Phase 4 with long vowels

Week 4 | Phase 5

fail ay play
fow/ ou cloud
loil oy toy

leel ea each

Week 5 | review longer words

Phases 2—4: the put* pull®
full* push* to into I no go
of he she we me be was
you they all are my by
sure pure said have like so
do some come love were
there little one when out

what says here today

*The tricky words 'put’, ‘pull’, ‘full’ and ‘push’ may not be tricky in some regional pronunciations; in which case, they should not be

treated as such.




Year 1 Spring 1

Phase 5 graphemes MNew tricky words

Week 1 | leel y funny

lel ea head

fwl wh  wheel

loal oe ou toe shoulder

any many again

Week 2 | ligh!/ y fly
loal ow snow
/il g giant

Ifl ph phone

who whole where two

Week 3 | /IS le al apple metal
Isl ¢ ice
vl ve give

school call different

Week 4 | /ul o-e 0 ou some mother young
Izl se cheese
Isf se ce mouse _fl!m:e

leel ey donkey

thought through
friend work

Week 5 | Grow the code:

lool u ew ue u-e ui ou oo fruit soup
leel ea e e-e ie ey y ee

/sl c se ce ss

Izl se s zz

loal ow oe ou o-e o oa

Year 1 Summer 1

Review Phase 5 GPCs for phonics screening check Mo new tricky words

Week 1 | ay play
a-e shake
ea each
e he

Week 2 | ie pie

i-e time
o go

o-e¢ home

Week 3 | ue blue rescue
ew chew new
u-e rude cute
aw claw

Week 4 | ea head
ir bird
ou cloud
oy toy

Week 5 | i tiger

a paper
oW SNowW
U unicorm

Week & | ph phone
wh wheel
ie shield
g giant




Appendix 2

Crapharma Sand

P hure cand

CHeects for What's
In Ehae Beza?

BOCE i Sl
EiMwiFsl

Pronusclalizon phrdase

Shecra' O Talth aned Dt thee & hiss OUT SEEEE
ERSSS

ST SR o TR
S qija gt

Opan your mouth wicks and mako tha & sound
al tha Back of your mouth s & B

=6 = Sl
Dol

bt o s it el Hip o e tornegise
i aniddl Wi Tath el Eirass 'k B

Sl Ca2la S
L

Sring your hips Cogathead, push thein ofseai and
=i ppp

e 1 Ll De
Al EERi TR g

Pl yousr s back s makss bl | Soind ot
raeck o o gt BT

Nuirs Mo Mkt
Tt

Ot yoi i oS & BE pul your Longue Deing
YO Tiselh e ke s MRARA Sound RN

TaCCe el FCHe
MOy MU

Sul wour bps togaihar and mak Tha Mmirmman
Fou Nl TS

S0 OO0 O M i

DLk

viecsrths s rviaken & csuskck ol ol o o o

Orass ohia
glarzees ook

G 1P @ g Sivake thad dnoras vousr tosth; Eres
tha mickde of wour tongse to thi top and back
o WO MIGULh; s your Tongud down and
dopveard 1o ke tree f sound @ @ @

D e B|o ice @

IS e ket -

el SR
SE0F T CCToPe S

e LR el e Tl e Rt a iy -l
iy OO
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Ficliing <and = - Frorrasstalesn phia

L Sl Cfosadn Cat || O ol mduth mEo & ke arreks; mabii oo
Eoregpi Tlak and moss T up Iossars. tes tog of
FoUr M RN Iokdy EEE

ol Tl 100 bl T O i il iduthy o & bitke srmibed mnadil i
e LT K bosniieg flad and moss it up hosars e Tog of
'.-:'.-.l' et ity KR K
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P R e

under (somathire]d || O e 5ol mouth vt oo S s 6 1l
UNCar = Taed |
UESET e

MoCEE raledil Frcs Elrced e oL Cessth 0 Miaks & FeEm ol
Tl WP

Nl 1ol T 10 iy i Preceithh e Eniaathel Ot Ehiarpdy Bl
Nkl Fedi o0 P
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Marrarigo bt D o Eeadn Shel 2 il 00 ek Th
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™
[ —

Kol Bps Karoen 10 e e ecelth o IS Pt i Do D B0
cdbpo Ehia pog of oo mcdetn, Do s Deain, and
g |l

—o[—@ |5 Ve @& a
/@ | |E-((B|BP| N &
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Qrapheme Card

Pcture card

!
:

Obpects for What's

n the box?

Pronunciation phrase

M JUg iy ieh

MOl yOur MG and Shawy yOul TGN e yOout

...'-l)-~ e YO Sy 'li

O LaN0 v

et i

MUl YOur Dot S0 NAL YyOur DaTom o ad

Dl O DO g S0una WYY Wwwy

WAVG WD) WO

Pucker your 104 and ke tham amal a8 you Sany

1 Oper, than push the e/ sound throwg!
s Pl :;. ™ L Nnoutn aaa AxXx

ol yape (000

~yv

SIS, TONOUS 10 the Top oF yOur Mot Sy Y

WITROUE ODONnNg your moutnyyy

203 29 200

-

SHow ME vour toeth and D22 tha 2 s0ung

LN O &
(LCe ] uach

Lalbhon

PUChlsr yOur MOU, e Oann f 3k yOuU Sy QU

Qu qu

PUCEr O 0SS AN SHhOow YO OO 58 yOur

OO s you say cheh ch

SHhcw Me Yoo Toeth andt Oueh The S Ot

TOLE Of YOur ToaN, toath Jfrmoet

e a wxzng thth
, e

Oy YOLN TOODN. Ot NG Sar

S thth

" THam use yOu ur

Moutnhto sy g ng

OO yOur MOuUthn a et

IoO0LE Ot e Dack Of

OOanN YOy MOUEN 3 DT 7 Tha use yOur
IONOLS Ot tha Back OF yoasr Mot Lo <oy ngk
nok ngk
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Appendix 3

& COMPLETE PHONICS RESOURCE a. REVEED 4
TO SUPPORT CHILDREMN ——

Guidance for individual
Keep-up sessions

Identifying children

Use your assessment for learning and assessment results to identify children that requine
daily individual keep-up lessons

Uae the flow charts Kdentibing [or Keeg-up in Becenlionvear T 1o help you work out
exactly what suppart each child nesds.

L nod stop teaching new GPCS wilhin class sessiors 1o the children s hasee
ke Deasching.

ldentifying gaps

ledentify exacthy what gaps (key skills and GPCa) the child nesds to wark on.

Highilighit the kesy skills and GPCs/tricky words that the child is already secure with on the
‘Individual Keep-up content’ shest. This will help you identify what the nest stepsfgaps
are, and you can add these to the child's ‘Individual Keep-up plan’.

Planning keep-up

Make sure thege key skils and GPCS ane the facus of each keep-un Sas5ian.

Pick a different GPC 1o focus on durirg] eaddh keep-up Session and reviess some GRS a5 el

Arnatate the Individoa Keep-up plan” with the ssords that you teack in each session and
fick those that the child can read.

Preparing to teach

IUse the Prompt cand and appropriate Keep-up 'How 107 video to prepare for teaching, so
that you know exacthy what to say or do. (You can add the page number of the Prompt
cards onto the Individual Keep-up plan’ for easy reference).

L nod stop daily indnvidusl sessions undil the child can blend and read aponoaoriate
wiords independently.

SO0 Wandis Learming Trint Sl righib reerwed 1

13



Appendix 4

Reception

What to do - identifying children for daily individual support sessions

Usa tha Latiers ang' Soonols oese s mts Savery Six weaakos ), o5 waall o5 assa ssmeet within tha caly lesson to ceanitfy childran who naad
athar indviciual or group keap-up. Do not et dhildran fall bahind - taka acton o5 soon & posaka

e the assessrment again alter thee waeks 1o check that these children hieve filed ther gaps

Spring 1 Autumn 2
anwands

kot readng

wiorg et Mot raadmg
chigyra g e by el %
Wil Bg e

14



Appendix 5

Key stage 1

What to do - identifying children for daily individual support sessions

Lisa Tha Likde Wanale Labers and S5ound's Mevsed aesassrmearis Convary so0 waaalos ), o waall o assesaman t wathin e daly lesson, T can ity
chrciran wih o nesd et e ndvidual o grous kesse-un. Do nat et chilaran Tal bahind - taloa achon a5 s0on o8 possibla

Lz ha apsassimamt &Jan ater thres weeks 1o dhec that thesa dnildinen haes 1iled har gars

P 5 Toi oo i
a ey T el
s i e e

Motreading  Still reading  Unsure of Mot reading
langer wiord s with the &0 und A tricky words
words with ot grapheme

sase blending makes in
wonds 8.9,

‘ow* oafow
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Appendix 6

Assess and review week: review and secure

Weekly grid Year __ Phase __ Term week
IL::::- . Revisit and revi . Practise and apply
GPCs Wards 'I'lir.i:g weards | Fotus Oral ll.nuh.n.g Focus words lu.lrlu.PIl l.lfl.l.l.lim and FeAlEnces Bead/write SPI".HL! .
GPCs the semtence
: =
il
:
8
g
:
:
g
e ;
Notes for these lessans

Yosr summative axsessmint will show you which GPCs and word types (eg. words ending with suffies, bomger wonds, compound words) are not sens
Usi this weekly grid 1o plas your review of GPCs and wonds that yow hove already raughr bur wire not seosre whan assessed

Fill i the gaps in crder, accordieg to thee progression. Go back to the kessoes in thee weekly grids from the lnst five waeks of teaching. Make sure gou kst lesioea on the waeekly grid s order.
Usit word cords without sound bettons whin o ane reviewing wonds contaising previously tought GPCs.

Usa tear chunking mathod for words of more than one syllable (see the "Lesson promgr cards

|}

Add specific mores from individeal waekly grids here if needad:
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